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1. The NASUWT welcomes the opportunity to contribute to the Independent Inquiry into Adult and Youth Literacy in England, Lifelong Literacy: In, Out and Beyond Work.
2. The NASUWT is the largest teachers’ union in the UK and represents members in schools, sixth form colleges and colleges of further education.
COMMENTS
3. There is overwhelming evidence that shows a direct link between educational outcomes and life chances. People that are highly educated are likely to enjoy better employment opportunities, have healthier outcomes and experience a more positive general wellbeing than those who are less well educated. The NASUWT believes that lifelong learning must be at the heart of government strategy. The Union believes that this is critical to addressing inequalities and empowering all citizens to be successful and make an effective contribution to society. 
 

4. The link between socio-economic class and educational attainment is well established. For example, Professor Steve Strand of the Institute of Education at the University of Warwick identifies socio-economic status to be the most significant determinant of educational outcome.
 Strand found that pupil achievement was also related to high pupil and parental aspirations, positive academic self-concept and motivation and effort. 
5. Other research points to the impact on educational outcomes of poverty across generations. For example, the Joseph Rowntree Trust found that children’s test scores were lowest when poverty has persisted across the generations and highest when material advantage has been long lasting.
 
6. Parental educational achievements and experiences are a key factor in determining the aspirations that they have for their children.
 Therefore, it is crucial that the inquiry looks at the education system as a whole, not just at the individuals in need of support. It is also important that the issue of youth and adult literacy is recognised as a social need rather than an additional choice.
7. This indicates that strategies to improve levels of literacy and numeracy need to focus on much more than just literacy and numeracy; they need to take a more holistic approach and address learners’ aspirations, motivations and self-esteem, as well as their active engagement in the learning process. It also indicates that strategies need to seek to break the cycle of poverty and provide support to parents and other family members who may well experience low levels of literacy and numeracy and have low levels of confidence and self-esteem. 
8. The OECD points to the increasing importance of ’21st century skills’, skills such as creativity, innovation, team working, problem solving and adaptability, and argues that traditional learning environments are not providing learners with the opportunities to develop these skills.
 The OECD identifies seven features of effective learning environments

· they recognise the learners as core participants, encourage their active engagement and develop in them an understanding of their own activity as learners;

· they are founded on the social nature of learning and actively encourage well-organised co-operative learning;

· the learning professionals within each learning environment are highly attuned to the learners’ motivations and the key role of emotions in achievement;

· learning professionals are acutely sensitive to the individual differences among learners in the learning environment, including their prior knowledge;

· programmes demand hard work from all, without excessive overload;

· there are clear expectations; assessment strategies are consistent with these expectations and there is a strong emphasis on formative feedback to support learning; and

· there is ‘horizontal connectedness’ across areas of knowledge and subjects as well as across the community and the wider world.

9. The NASUWT believes that these features are relevant to all learning environments, including learning environments that focus on developing basic skills. This means that it is important for any adult literacy strategy to look beyond simply teaching literacy and numeracy skills to developing the skills that will help learners find employment and become engaged lifelong learners and citizens.
10. The NASUWT believes that the points made above raise a number of significant issues for national policy. The link between poverty and poor literacy skills is well established, therefore Government departments must prioritise eradicating poverty. Critically, strategies to end poverty need to be strategic, consistent and coherent, and the NASUWT believes that raising educational aspirations and developing a broad range of skills should be a key feature of these policies. The Union is extremely concerned that current developments are leading to many of the frameworks needed to ensure a strategic, consistent and coherent policy approach being dismantled. For example, the Coalition Government is abolishing the requirement on strategic public bodies to have regard to socio-economic inequalities, introduced as part of the Equality Act 2010. This duty would have meant that a public authority would need to consider the socio-economic impact of policy plans and decisions and establish the steps that could be taken to reduce inequalities as part of its mainstream planning and decision making. In doing this, they would have needed to consider how they could use their strategic role to influence others and address socio-economic inequalities. The NASUWT believes that, in a time of swingeing cuts to public services, abolishing the duty will mean that public services will no longer see eradicating socio-economic inequalities as a priority. 
11. Schools are at the heart of their communities and so have a vital role to play in contributing to eradicate poverty, alleviate inequalities and improve educational outcomes. ‘Extended services in schools’ have enabled schools to provide services to pupils (including health, welfare and education support services) that support them so that, for example, they can concentrate on their education or re-engage with learning. Extended services have also enabled schools to provide support to parents and families. This includes providing family learning programmes and courses to develop parents’ literacy, language and numeracy skills within a supportive environment. Significantly, this means that a relationship can be developed between the school and parents who are most vulnerable to the consequences of low levels of education. The Coalition Government will not be providing ring-fenced and distinct funding for extended services in schools in the future. Therefore, it is highly likely that this valuable work will be lost. The NASUWT believes that future work in improving youth and adult literacy should include programmes that are school-based, that aim to support pupils focus on education, that increase parents’ involvement in education, and encourage family learning. 

12. The NASUWT is extremely concerned about the impact that proposed education policy reforms relating to schools will have on youth and adult literacy. Specifically, curriculum reforms are likely to result in the introduction of a narrow, academically focused ‘knowledge-based’ national curriculum. This, combined with cuts, is likely to have profound implications for the learning offer in schools, especially secondary schools. The NASUWT is extremely concerned that the reforms will make it very difficult for schools to personalise the curriculum in order to meet the diverse needs of learners. The Union believes that the reforms will increase disaffection and lead to more children and young people becoming disengaged from education. Clearly, this would have significant implications for youth and adult literacy. The NASUWT urges the inquiry into adult literacy to highlight these concerns to the Coalition Government. The Union also urges the inquiry to stress the need for policies across government to support education as a route out of poverty and a way to challenge socio-economic disadvantage. 
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