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About the Learning and Skills Research Network

The Learning and Skills Research Network (LSRN) began in 1997 and was supported by the Learning and Skills Development Agency. It entered a new phase in April 2006 in which it works collaboratively with multiple partner organisations. It is a network based in the regions of England with links to partners in Scotland and Wales. It brings together people involved in producing and making use of research in the learning and skills sector and higher education and provides a welcoming atmosphere for those new to research. Conferences and meetings are held and projects undertaken in some regions. A national planning group is developing coherence across the network.

In pursuing its purpose, the network places particular values on an inclusive approach which:
· recognises the variety of relevant methods and topics

· involves participants from a wide range of backgrounds, including practitioners, researchers, developers, managers and policymakers

· identifies the specific role of practitioners and others in

evaluating and implementing findings.

Applying research to the concerns of practice and policy by:

· encouraging reviews of existing knowledge before new research is undertaken

· distilling and communicating key messages in appropriate ways for different audiences.

Addressing capacity by:

· building practitioner training into projects

· encouraging engagement with research through professional development activity

· demonstrating the value of research and development to budget holders

· maximising connections between regional groups.

Website:

http://www.lsrn.org.uk/
Contacts

Regional convenors organise activities in each active region. If you would like to find out more or get involved please check the website for details and email the relevant convenor.
 
If you want to know more about national planning or are in an inactive region please email Andrew Morris (ajmorris@blueyonder.co.uk).

Conference themes

The conference has five themes reflecting the focus of the network on supporting practitioner research and the use of evidence based research in improving practice in the learning and skills sector:

1. Engagement with research and development

2. Working collaboratively to develop professional identity and practice

3. Building research capacity

4. Increasing the influence of research findings

5. Action research and its role in improving practice

Conference presentations

This section includes summaries submitted by the presenters in the conference; it is in alphabetic order.

	Presenter(s)
	Emma Brown

	Institution
	Research institution: Institute of Education

	Contact address 

Post

Email
	118 Northampton Rd, Market Harborough, LEICS, LE16 9HF

14-19 Central Bedfordshire Consortium Manager

Ebrown239@yahoo.co.uk

	Title of presentation
	Dipping in and Out: Creative Interventions in Professional Development for Diploma Practitioners

	Summary  


	 In the shifting sands of the 14-19 landscape this paper will consider the extent to which professional identities of practitioners have been impacted upon by changed expectations created by the policy agenda. Giddens’ (1991) concept of high modernity offers a useful tool for consideration of shifting interactions created by consortium models of curriculum delivery. The field is supported by an extensive range of literature concerning policy sedimentation (Ball, 1994) and policy memory and amnesia (Yeomans and Higham, 2007). From the New Labour starting point of 1997, the paper seeks to interrogate images of practitioners as agents of ‘delivery’ of the 14-19 reform agenda. Using a mix methods approach including use of a survey, interview schedule and focused observation of workshop delivery, the research design aims to explore the extent to which hybrid structures facilitate the potential to shape both the nature of the pedagogy and professional identities. 

At the time of delivery of the paper key findings will be located in rigorous scrutiny of the policy landscape. The presentation will offer a combination of ideas and question and answer. 




	Presenter(s)
	Bert Clough 

	Institution 
	Unionlearn,TUC



	Contact address 

Post

Email
	Unionlearn

TUC

Congress House

Great Russell Street

London WC1B 3LS

Research and Strategy Manager

bclough@tuc.org.uk

	Title of presentation
	Making Workplace Learning Affordable

Outcomes from the Collective Learning Fund pilots



	Summary
	There is a growing consensus that with the decrease in public subsidy for work based learning increased contributions from employers and learners will need to be levered in if the present level of such learning is to be maintained and extended in the future. This co-investment model has been proposed by the UKCES in Towards Ambition 2020. It has also been advocated in the European Commission’s Experts’ report New Skills for New Jobs which calls for co-investment as part of collective agreements between social partners. 

Over the last two years, the TUC has tested frameworks to support such co-investment. These are called Collective Learning Funds (CLFs) and are union-led initiatives to stimulate co-investment in the personal development of the workforce to make such learning affordable. The Leitch Review of Skills stated that CLFs “would encourage joint employer-union initiatives to increase the scope of training and development opportunities for their workforce and to commit new investment to this”. The CLF project has been financially supported by DIUS/ BIS.

Twenty three CLFs have been piloted by unionlearn in workplaces in the North West and the East Midlands to test different models in different contexts. Most of the 15 pilots in the North West have been operating for two years and the 8 East Midlands pilots for one year. The pilots involve increasing funding from employers, obtaining greater support from unions and enhancing employee commitment. Each pilot was given £4,000 by the TUC’s unionlearn to kickstart their CLF. 

The evaluation by the Centre for Employment Relations Innovation and Change at the University of Leeds University Business School found that almost all CLFs had in-kind contributions and in some cases cash contributions from the employer. There were also cash contributions and free courses provided by colleges and individuals contributing their own time to study as well as paying part of the course fees.  




	Summary  


	The evaluation evidenced the following outputs; 2,719 learning opportunities including 721 Skills for Life, 527 ICT, 884 NVQs and 587 informal learning opportunities being funded through CLFs. Nine learning committees had been established and five learning centres opened as a result of the pilots.  The most obvious benefit for the unions in the projects was that it increased their visibility and presence in the workplace and in some cases the credibility of the union role in learning and the value of ULRs.

The evaluation also found that companies identified the most common benefits as “soft” outcomes such as “improved morale” and “improved employee engagement”. In a number of cases managers claimed that the learning undertaken through the CLF had contributed to improvements in the quality of work, reduced absence and improved customer service. The involvement of the union ensured that the learning opportunities were accessible to the entire workforce including those with few or no qualifications. The full evaluation is to be found on the Unionlearn website.

http://www.unionlearn.org.uk/policy/learn-3510-f0.pdf
Dissemination events have been held and a toolkit to help unions set up a CLF at their workplace will be published in October. 

There is now a need to policy mainstream CLFs. It will need imaginative thinking how CLFs can reinvigorate adult and community learning and deliver the learning entitlements. Thought also needs to be given to how the Government’s proposed lifelong learning accounts along with Unionlearn’s Climbing Frame IAG tool can support learners using CLFs. 




	Presenter(s)
	Sue Colquhoun



	Institution 
	Institute for Learning, 49 – 51 East Road, London, NI 6AH.

Registered for an Education Doctorate at the University of Greenwich

	Contact address 

Email
	Institute for Learning

49 – 51 East Road, 
London, NI 6AH.

suecolquhoun@ifl.ac.uk

	Title of presentation
	An evaluation of the impact of CPD in the FE and Skills sector since the introduction of the statutory Regulations of September 2007

	Summary  


	As this is the first time that CPD has become a statutory requirement in the FE and Skills sector, this study aims to evaluate its impact both in terms of its purpose under the 2007 Regulations, analysing its effectiveness in professionalising the workforce as well as any unintended consequences.   Currently the CPD model subscribed to by the IfL is an input model, requiring full time teachers to complete 30 hours’ CPD and pro-rata for part time teachers to a minimum of 6 hours per year.   However, emphasis on the teacher as reflective practitioner and how CPD is measured in terms of impact on practice within the context of the professionalising agenda is more appropriate to an output model.  The central aim of my investigation is to clarify how the impact on practitioners is being measured in different ways more closely related to the output model of CPD.  

There is general consensus that measuring CPD in terms of input such as hours provides very little evidence of impact:  for example, “ ..simply recording the time spent on CPD does not necessarily indicate that anything has been learned, or that CPD will lead to any change in practice”
.  

The theoretical framework within which the study is being conducted is an interpretive paradigm allowing for different perceptions of the way in which impact may be defined but also linked to critical theory within the ‘context of empowerment of individuals’ (Denzin and Lincoln, 2003 : 453).  The methodological approach adopted involves a combination of the literature review, a survey of practitioners through questionnaires, case studies, focus groups and interviews. 

Key findings have yet to be established but it is anticipated that the research will provide

· Clarification of the definition of CPD, its purpose and various models, including the distinction between the input and output model

· Analysis of the implications and effectiveness of the 2007 Regulations 

· Evaluation of the impact of CPD and the ways in which practitioners have demonstrated this 

· Recommendations that will inform and guide future directions for CPD




	
	For the actual presentation, I’d like to begin with a brief clarification of the distinction between the input and output models of CPD with reference to the IfL’s CPD guidelines and evidence that has been received and then to broaden this discussion by referring to the findings of a survey I conducted on the impact of the CPD of members selected as part of the random sample to provide evidence for last year’s review of CPD.  If time permits, it might also be possible to use the data on impact drawn from the CPD focus group & seminars to be held in October 2010, as a means of triangulation.  I would like to be able to engage in discussion of ways in which practitioners articulate ‘impact’ which many members of IfL find difficult to express in writing, but are confidently able to share good practice of this informally. 

 Information Paper on Approaches to Continuing Professional Development (CPD) Measurement, June 2008, Ex Summary, pg viii, IFAC. 

Denzin, N.K. & Lincoln, Y.S. (eds, 2003, 2nd Edition)The Landscape of Qualitative Research Theories and Issues, Thousand Oaks, London and New Delhi: Sage Publications




	Presenter(s)
	John Fitzsimons

	Institution 
	Exeter College

	Contact address 

Post

Email
	Hele Road
Exeter

Deveon EX4 4JS

Lecturer/Programme Manager
johnfitzsimons@exe-coll.ac.uk

	Title of presentation
	Developing Employability Skills with Web 2 Technologies

	Summary  


	The Leitch Report (Leitch 2006) highlighted the importance of employability skills for the future growth of the UK economy.  Drawing on the recommendations of Leitch, this project explored the potential for Web 2 technologies (e.g. YouTube/Facebook) to support students in using evaluations and reflections to develop key employability skills such as communication and problem solving. Foundation Degree students at Exeter College were linked with their counterparts at Central Washington University in the USA through video conferencing.  Collaboratively the students undertook a TV production project to produce a TV magazine programme to showcase local talent from each location. 

The use of Web 2 technologies to support the production of the programme and management of the project by the students will be considered.  The presentation will include video evidence taken from the video conferences, self evaluation reports from the students, and exerts drawn from the magazine programme.

Attention will be paid to the input needed from the practitioner-researcher to support the project and ensure students developed the desired skills. The video conferences demanded detailed preparation and attention from the group, to take them beyond a normal production meeting.  As the project progress, students organized and ran these conferences, and associated meetings, themselves.  This helped them to learn skills that are currently in demand in their profession, but also transferable to many other occupations. 

This presentation will conclude by demonstrating how developments have been embedded in course modules and future projects with different groups of students, which continues this international collaboration.

The remaining ten minutes will focus on an interactive discussion about the role of web 2 technologies in developing employability.  

The Implications for policy and practice are that realistic international based projects can motivate students to engage and develop key employability skills.  While the mechanisms to develop this model exist through JISC (via JVCS), many practitioners are unaware of how to make use of these systems.  Even on a local level the use of web 2 technologies, linked to clear guidance about communication skills and problem solving, can greatly enhance the development of these skills.  A programme to develop such projects, linked to curriculum assessments (rather than treated as bolt on events), could enhance employability.  


	Presenter(s)
	Sarah Freeman

	Institution 
	University of Sheffield (Ed Doctorate Course)

Sutton College of Learning for Adults (Employer)

	Contact address 

(of lead presenter)

Post

Email
	9 Clifton Terrace

Dorking

Surrey

RH4 2JG, UK

Lecturer, SCOLA
sarahfreeman@scola.ac.uk

	Title of presentation
	Unwrapping the Equality Act 2010 through action research

	Summary  


	The Equality Act 2010 will be launched at the beginning of October and Equality Duty (currently under consultation) is to follow in April 2011.  The two represent a sea change.  The law and the duty will outwardly look very much the same format with only a few additions; but those additions and the changes that will take place when all ‘protected characteristics’ of the law come under the same umbrella (e.g. gender, race, disability, religion and belief etc) will require a greater shift of culture or thinking countrywide than the separate laws have commanded before.   The notions of discrimination, harassment and victimisation are already familiar across schools, colleges and other educational providers but with the merging of previous legislation will come room for broader and more subtle definitions of disability and other disadvantages. The Act will require greater flexibility of mind and this LSRN presentation interspersed with interactive activity will offer a specific route towards drawing staff delivering adult education towards this goal.

The tool for the presentation and the vision it offers is based on Action Research   -   one of the most popular methods of professional development for teachers.   It provides a practical way for teachers to uncover some of the complexities of the teaching process and thus improve the environment for and quality of the learning of their students. Lewin (1948)   believed that the motivation to change was strongly related to action: If people are active in decisions affecting them, they are more likely to adopt new ways. 
There is now, in addition, a predominant culture in education, of which my specialist areas Skills for Life and Teacher Education are no exceptions, to be looking for results rather than to improve the quality of the personal learning experience holistically.  To enable teachers and administrators to be able to accommodate any further demands on the production process, the ethos behind the Equality Act must be interwoven into the familiar delivery process.  

Knowing from my organisation that teachers are driven by the need to get good grades, and respond well to being asked to contribute their opinions and feed back good practice that I have observed, I think exercises in discussing the complexities of Equality issues will, even in this short time, provoke a keen interest in where our Equality legislation is going.




	
	During the presentation participants are likely to be interested in the ideas around values surrounding, and practical application of, Equality & Diversity issues arising in Education but mirroring their colleagues in the workplace they will  also come from a very wide range of cultural back, social and political backgrounds and these may mean that they appear to have disparate approaches.  By drawing out (Sikes et al, 2003) their thoughtfulness and facilitating discussion (where they will find they do have considerable ground in common through academia), a dynamic approach to building up modern Equality Act thinking could be achieved.

Lewin, K. (1946) Action research and minority problems. J Soc. Issues 2(4): 34-46
Sikes, Pat et al (2003): The Moral Foundations of Educational Research: Knowledge, Enquiry and Values; Maidenhead, Open University Press




	Presenter(s)
	Anne Gillen and Colleen MacLean

	Institution 
	Adam Smith College and Perth College UHI - Both members of FERRN (Further Education Regional Research Network) under whose auspices this research has been conducted

	Contact address 

(of lead presenter)

Email
	Anne Gillen, Research Manager, Adam Smith College

Priory House, Victoria Road, Kirkcaldy, Fife KY1 2QT

annegillen@adamsmith.ac.uk

	Title of presentation
	Holding up the Mirror: behaviours that help or impede the tutor-student

relationship

	
	FERRN (Further Education Regional Research Network) is an informal network which seeks to support staff in Scotland’s colleges who are undertaking research.  This research is the first to be undertaken under the Network’s auspices and is the result of a collaboration of five colleges during the summer term of 2010.  It builds on work undertaken in university settings in other countries which aimed to raise awareness of behaviours that impede tutor-student relationships and thus effective learning.  It is rooted in a social constructivist concept of learning and teaching as a dynamic and interactive process, with learners and tutors engaged in shared knowledge building, and the belief that the success or otherwise of learning approached in this way as a joint endeavour depends to no small extent on the quality of the tutor-student relationship.  However, there is potential for misperceptions on both sides.  If they do not ask, staff may be unaware of how students perceive their teaching and may continue to hold erroneous beliefs about what students deem important which may undermine the relationship.  The same may be said of student perceptions of staff behaviours.

Our aim, therefore, was to provide college tutors and students with information that will allow us to reflect on our behaviours and improve our relationships.  Our research questions were: 

1  What tutor behaviours do students believe are most detrimental to the 

    learning and teaching process?

2  What tutor behaviours do students believe are most helpful to the learning

    and teaching process?

3  What student behaviours do tutors believe are most detrimental to the 

    learning and teaching process?

4  What student behaviours do tutors believe are most helpful to the learning

    and teaching process?

These suggested a survey approach and the practicalities of reaching a large number of people fairly easily and cheaply pointed to questionnaires.




	
	A pilot study was carried out so that we could develop questionnaire items grounded in the experiences of our students and tutors.  547 learners and 106 tutors completed the resultant questionnaires in which they were asked to select their top five irritating and helpful behaviours.

Analysis of the questionnaire responses has produced four ‘top tens’ in answer to the four research questions (attached).

The evidence generated by this study should help colleges to take forward strategic objectives related to learner engagement, staff self-evaluation and effective learning and teaching processes.

The findings will be disseminated throughout the sector, providing a vehicle for individual reflection and also for discussion within initial and continuing professional development programmes.  The results may also be shared with students, as part of their induction or in class discussion, encouraging them to be our partners in the learning/teaching endeavour.

By raising awareness of the impact of particular behaviours, this study seeks to improve the quality of the learning/teaching environment and thus enhance the learning process.  Ultimately, better learning experiences for both students and staff should have a positive effect on retention, achievement and job satisfaction.




	Presenter(s)
	Noelle Graal, Jane Evershed, Daniele Mori Calderon

	Institution 
	Canterbury Christ Church University in consortium
(Teaching Awards LLS) with SCOLA

	Contact address 

(of lead presenter)

Post

Email
	Canterbury Christ Church University

North Holmes Road

Canterbury CT1

Senior lecturer in Post Compulsory Education

Noelle.graal@canterbury.ac.uk

	Title of presentation
	“Building confidence with digital technology: a collaborative action research project focusing on the use of flipvideo cameras to reflect on practical teaching in the LSS”

	Summary  


	This project developed from work on reflective practice with teachers/trainers in the LSS using DVD to film practical teaching. Participating trainee teachers reported that it had been “an invaluable experience”, and that “it should be a compulsory part of the DTLLS course” to have the opportunity to see themselves on video and thereby reflect on action and become researchers into their own practice as they considered how they might best develop and improve. (cf Brookfield, Schon)

The research team across the CCCU consortium were keen to move to a pilot project to embed this practice in the DTLLS Programme  but with newer, friendlier technology: Flipvideos are the size of a mobile phone, playback instantly and can be plugged directly into a PC for viewing.  The question we sought to answer in this Action Research project was, how could we exploit Flipvideo cameras to improve practice? We set ourselves an academic term to undertake the project, with a dedicated area on the CCCU VLE to share experiences, and regular feedback meetings with tutors. 

Trainee teachers across the consortium of FE and ACL institutions filmed themselves teaching using Flipvideos and then assessed their performance using the video footage. Trainees met with tutors who had also viewed the footage to discuss the filmed observation and also to agree a grade (in line with Ofsted policy).  Qualitative data were gathered as trainees filled in reflective evaluations of the experience ;  these showed that  participants found the process illuminating and valuable, and aside from technical issues that are easily resolvable, the project was very successful.

Our key findings point to an exciting range of uses for Flipvideo cameras in the classroom. Apart from making critical reflection possible: 

1. The ease of use of Fipvideos promotes the pedagogic possibilities of digital technology for teacher trainees and allays potential anxieties about using  ILT.

2. There is great  potential for using Flipvideos as an alternative method of informal and formal assessment in the classroom with learners  across many subject areas from Equine Studies and dance, to Communication and ESOL-feedback is immediate and relevant. One presenting partner is planning an MFL project.

3. As an alternative method of assessment, using video footage engages and includes all learners.

4. Trainee teachers can see at first hand the value of these active learning strategies and can begin to delegate control to learners and foster autonomous approaches that encourage learners to be creative and independent.




	
	This method of assessment is now embedded in the CCCU DTLLS programme and we see it as a vital way of ensuring that trainee teachers can overcome anxiety about using ILT and potentially become as digitally literate and confident as their own (often very expert) learners.


	Presenter(s)
	Claire Gray

	Institution 
	University of Plymouth

	Contact address 

Post

Email
	Room 117, 3 Endsleigh Place

University of Plymouth

Drakes Circus

Plymouth, Devon, PL4 8AA

Staff Development Co-ordinator

Claire.gray@plymouth.ac.uk

	Title of presentation
	The powers of numbers – making judgments on HE in FE teachers the ofsted way

	Summary
	This workshop is based on research undertaken as part of a project for a University faculty whose sole provision is through franchise arrangements with partner institutions (the majority being Colleges of Further Education (FE)) in England. Programmes are University approved and consequently must adhere to University regulations, but local management of this provision is  within the control of the college and in line with the principle of subsidiarity. Foundation Degree’s have been a prime instrument for HE growth within colleges, and a significant contribution to what some have referred to the massification of Higher Education (HE) (Scott, 2009). Such growth in franchised HE in FE across England has started to generate a renewed interest in issues of identity such as the meaning of the student experience and the professional identity of staff within FE provision (Robson, 1998) and now HE in FE. Turner et al (2009) have identified issues of professional identity as being of central importance to HE in FE staff. However the construction of identity is complex and is usefully viewed through a prism which takes into account the range of staff experiences.

One of the factors that might be considered as having a high impact on issues of staff identity is the process of management observations of teaching practice. These are generally conducted as part of the production of college Self Assessment Reports (SARs) and follow the Ofsted methodology for FE staff observations as this is a central part of any college Ofsted review.  One of the most persistent irritants for staff teaching HE in FE colleges has been the nature of the Ofsted methodology and its lack of relevance (as expressed by staff) to HE. Much of the problem can be seen in the prescriptive and formulaic nature of Ofsted criteria which present a ‘recipe’ for the perfect lesson – a recipe which many staff feel is at odds with their practice when engaged in HE teaching. In some instances staff have been graded as a 4 (unsatisfactory) by a non subject specialist, when engaged in activity that has been noted as ‘good practice’ by the external examiner, or University subject liaison. This level of assigned grade will often trigger remedial action to address the perceived deficiencies of a lecturer’s practice and will be on the personal records for that member of staff.




	
	Working with two partner colleges a project was implemented to support the development of new systems based on the principle of ‘peer review’ for college staff teaching HE students. As part of this project I was able to record the views of both lecturing staff and HE and quality managers as they developed new systems for their colleges. Both colleges involved developed substantially different approaches which reflect factors such as institutional culture and the nature of management of HE within their institutions. As part of this project I have been able to explore the implications with other HE managers across the network and gauge reactions to the new systems in development. The application of organisational analysis that draws on Foucault’s conception of power and resistance (Knights, 2004) where workers feel a threat to their identity is made, can provide a useful theoretical framework in this instance and provides a useful tool in gaining an insight into the implications of this ‘numerically based quality measure’’ on the professional identity of a growing body of staff. 

The workshop will provide an overview of the project including video footage, whilst drawing on the experiences of participants in evaluating key issues such as what we mean by quality of teaching and learning in FE or HE, and the nature of numerical judgments as a basis for judgment and action within institutions.

References

Knights, D. (2004) 'Michel Foucault'.  in Linstead, S. (ed.) Organization Theory and Postmodern Thought London: Sage.

Robson, J. (1998) 'A profession in crisis: status, culture and identity in the further education college', Journal of Vocational Education & Training, 50 (4), pp. 585 — 607.

Scott, P. (2009) 'On the Margins or Moving into the Mainstream? Higher Education in Further Education in England', Higher Education Quarterly, 63 (4), pp. 402–418.

Turner, R., McKenzie, L. & Stone, M. (2009) 'Square peg - round hole': the emerging professional identities of HE in FE lecturers working in a partner college network in south-west England', Research in Post-Compulsory Education, 14 (4), pp. 355 — 368.


	Presenter(s)
	Sarah Housden

	Institution 
	Norfolk Adult Education Service

	Contact address 

Post
Email
	28 Racecourse Road

Norwich

NR7 9HX

Tutor
sarah.housden@homecall.co.uk

	Title of presentation
	Improving Skills for Workplace Practice through Mentoring Student Reminiscence Workers in Care Homes



	Summary
	In the current national climate of potential funding cuts within the adult learning sector, it has become more important than ever to demonstrate the effectiveness of vocational learning programmes.  Based within a local authority adult community learning organisation serving the county of Norfolk, UK, this action research project was aimed at increasing the impact of reminiscence training for care workers.  At the end of a classroom based course, students were provided with a mentor to assist them in turning their theoretical knowledge into practical skills which could be used to increase the well-being of older people living in residential homes. 

Six experienced reminiscence workers were trained as mentors before working alongside one or two assigned mentees for four sessions of up to ninety minutes each.  After the intervention, semi-structured interviews were used to explore the content and impact of the mentoring intervention.  Interviews were recorded and transcribed, and the transcripts analysed through thematic coding.  The findings of the research included an increase in confidence and competence in care workers’ ability to turn theory into practice by organising reminiscence activities which were enjoyed by the older people in their care.  Furthermore, the findings suggested that there is no one model of mentoring which could be said to be effective in this situation, but that flexibility and responsiveness to the needs of the individual student are the most useful skills in this kind of mentoring.  The elements of mentoring which made it effective were identified and incorporated into a reminiscence training package which will hopefully increase the ability of care workers to run reminiscence sessions, ultimately promoting the well-being of older people in their care.


	
	The presentation will conclude with a number of outcomes of the research project and their implications for practice, including the intention to continue the reminiscence mentoring scheme, supplemented by an online reminiscence resource which enables students to continue developing their skills by keeping in touch and sharing ideas with, other reminiscence workers.  This online resource is based on the idea of a ‘community of practice’ and ‘joint practice development’ (Fielding et al, 2005).  Findings on the effectiveness of mentoring in this instance, and how it was achieved, are applied to modern apprenticeships, engaging NEETs in training and other training which involves students putting theory into practice in the workplace.  The practice of assigning all students with a workplace mentor who focuses on developing a relationship with the mentee before responding flexibly to their unique needs are seen as factors which contribute to the success of this approach, removing any stigma associated with having a mentor and ensuring that individual strengths and needs are acknowledged and built upon.




	Presenter(s)
	Janette Hunter

	Institution 
	West Suffolk College

	Contact address 

Post

Email
	Out Risbygate,

Bury St Edmunds,

IP33 3RL
Civil Engineering Lecturer
janette.hunter@wsc.ac.uk

	Title of presentation
	Students’ perception of relevance of the modules on the civil engineering foundation degree course.

	Summary  


	The presentation will be a power point presentation outlining the action research carried out on the foundation degree, FdSc, civil engineering course at West Suffolk College in March 2010.  The FdSc civil engineering is a three year, part time course.  There were 32 students in total on the three year course in March 2010.

A foundation degree is a Work based higher education programme, the aim of which is to encourage and widen participation into higher education and to fill the skill shortage.  

The background to the action research is that complaints had been informally voiced by the FdSc civil engineering students that the modules were not relevant to their work.  Consequently, the objective of the action research was to improve the student’s learning experience and the data needed to help meet the objective was obtained by investigating the students perception of relevance of the modules and why they had chosen the course.

The presentation will focus on the method of data collection, quantitative and qualitative data analysis and interpretation.   Questionnaires were given to 32 students and 27 questionnaires were returned.  The questionnaire asked the student to rank the modules they had studied in order of relevance to their work and about their work and why they chose the course.  The data from the questionnaires has been presented in tabular and graphical formats.  In the analysis, the modules studied by the students in each year group are given an overall ranking of relevance.

The key findings were that the modules, personal development, research, group project and environment were perceived as the least relevant.   The qualitative data analysis showed that nearly all students went on the course to progress in their career and to gain knowledge.  63% of students agreed that the course lived up to their reasons for starting.  44% of the students in the survey are highway and traffic engineering.  

The main recommendations from this small action research for practice are to be more student focussed, find out all students career paths and show the relevance of all modules to their chosen career path.  Modifications to a few modules may be required to allow flexibility. 

 


	Presenter(s)
	Ian Jasper

	Institution 
	Canterbury Christ Church University

	Contact address 

Post

Email
	Department of Post Compulsory Education and Training 

Canterbury Christ Church University

North Holmes Road 

Canterbury, Kent CT1 1QU
Senior Lecturer
Ian.jasper@canterbury.ac.uk



	Title of presentation
	Skills for Life as lives lived



	Summary  


	The presentation looks at auto/biographical studies of teachers of Literacy to Adults working on the Isle of Thanet  in Kent. The study is based around a number of interviews conducted over several years with literacy teachers. The study looks at the lives of these teachers and how they have come to terms with Skills for Life and parallel changes in their professional lives.

 In the context of Skills for Life a focus of the research has been on how a particular policy impacts on the lives of professional people charged with implementing it.  Indeed on how a policy and a teacher reaction to it becomes a part of their life and identity. 

In practical terms the study has looked at the ways in which teachers in a particular  part of the Lifelong Learning sector accept, subvert, implement and struggle against policy.

The actual presentation will look briefly at The Isle of Thanet, and then go on to discuss how Skills for Life has been assimilated into the professional lives of literacy teachers. In the final ten minutes the discussion will look at what those present  make of the picture presented. 


	Presenter(s)
	Pip Kings

	Institution 
	NRDC, Institute of Education

	Contact address 

Post

Email
	20 Bedford Way

London WC1 0AL
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	Title of presentation
	Leadership of literacy, language and numeracy learning 

(drawn from the NRDC publication ‘Why leadership matters: putting basic skills at the heart of adult learning’ edited by Ursula Howard and Pip Kings, 2010)

	Summary  


	This research project was instigated through the collaboration of what was CEL (Centre for Excellence in Leadership, now part of LSIS), NRDC and the London Centre for Leadership in Learning (LCLL) who asked the question: what does leadership look like where there is successful teaching and learning of LLN. In order to begin to understand this, a series of seminar papers was commissioned from the leaders of a variety of organisations: FE colleges, ACL centres, work based learning providers. They were asked  to reflect on what they considered to be the key leadership factors in their successful LLN programmes and whether these were completely dependent on individuals’ principles and values or whether they could be  shared. The papers were shared at a one day NRDC conference and provoked considerable discussion, based as they were on very different starting points and drivers but all resulting in the same end – that LLN must be at the heart of learning to be effective.

Findings in terms of leadership characteristics and behaviour are well worth exploring and further research. These organisations were chosen because of their high success rates and their outstanding inspection grades in LLN but further work needs to be done to see how these findings translate when looking at other organisations that have not performed so well. 

This work has obvious links with the findings of previous projects on the Whole Organisation Approach, and resonates with social learning theories. At a time when the government is reviewing spending across all departments and when the funding attracted by LLN in previous years is now expected to be significantly cut it becomes even more important to support leaders in ensuring that lessons around the importance of supporting LLN needs are not lost sight of.
Discussions will focus on where LLN can be integral to the business decisions that leaders have to make and the impact of collaborative working on learner achievement. Changes to ways of working do not always have financial implications.  

Participants will be encouraged to consider their own organisation’s structure and culture, and to reflect on why/ or why not, practice related  to LLN is effective.   

The 15 minute presentation will focus on interactive discussion of the project and key findings. 

We expect to have one of the provider organisations represented at this workshop although this has still to be confirmed.




	
	This will be followed by participants working in groups, sharing their own experiences of how their SMT views LLN provision and of their organisational LLN and wider teaching and learning strategies; whether any of the SfL initiatives in the last 10 years have had significant impact on teaching and learning and ways of working. How do they think leaders should be responding to new government policy in their management of LLN provision.  All participants will be invited to record their views and within groups to focus on one idea/suggestion that could be put to the wider group.  
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	Title of presentation
	The role of sustainable leadership as a framework for institutional development within further education colleges. 



	
	Since 2002 there have been reports which have suggested that there is an impending shortage of individuals wanting to become principals of further education colleges. Fearson (2003) produced statistics showing that in 1997, 23.6% of college ‘leaders’ were aged 50 plus, rising to 42.7% in 2002; whilst Clancy (2005) suggests that by the end of 2010, 60% of college principals would have retired, and that there was a shortage of appropriately skilled individuals progressing through the sector, something which was echoed by the Centre of Excellence in Leadership’s (2005) report. Colinson and Colinson (2005) also highlight a number of leadership challenges facing the post-16 sector, in particular the recruitment of future leaders. Centre of Excellence in Leadership (2005) suggests that this turnover of principals may be as a result of the ‘baby boomers’ approaching retirement. They go on to state that the age profile of leaders and managers within colleges make this an institution wide issue, which is more acute at senior levels.  

With this impending shortage coupled with a lack of suitably skilled individuals to step into principalship roles, governing corporations of colleges will have to identify strategies for dealing with the increasing likelihood of not being able to fill these positions. Examples could include: interim principals supplied by an increasing number of interim management agencies; or acting principals, selected from within the current staff. These ideas only provide a short-term solutions to a problem which is unlikely to resolve itself unless the pool of candidates from which a college can select increases. In order for colleges to continue to deliver their responsibilities to both their students and the staff, it is vital that robust succession plans are in place and that the culture of the college, if appropriate, still continues after the principal or other key post-holders have left. 

One method which will enable this to happen is sustainable leadership (Hargreaves and Fink, 2006) and this presentation will consider whether current notions of sustainable leadership are appropriate to the general further education college sector. 

The presentation will put forward a framework of sustainable leadership adapted from existing models and will report the finding of a study undertaken with general further education colleges in the South East, including London which collected data on the framework itself and the extent to which the ideas suggested are currently being implemented by the further education sector. 




	
	Further work is planned to explore this in more detail with a middle curriculum managers to better understand the extent to which the ideas of sustainable leadership are being embedded deep within the organisation.  The implications are that if a framework for developing sustainable leadership can be adopted, which goes beyond ad-hoc management training for staff, then there will be a greater number of candidates wanting to pursue principalship in the future. 
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	Title of presentation
	FE teacher identities: what are they, why do we care, and how do we use this knowledge? 

	Summary  


	The training of teachers in the post compulsory or further education (FE) sector in England over the last decade has been a focus of government with documents ranging from ‘the New Standards' (Lifelong Learning UK 2007), Foster Report (2005), and Further Education: raising skills, improving life chances (Department for Education and Skills 2006). The call for an improvement in teacher education, implicitly, requires a better understanding of teachers in the sector in order that such improvement may be met. 

This presentation, using findings from a small-scale research, aims to 'increase the influence of research findings' (Conference theme) in order to provide an understanding of teachers in the sector from the perspectives of their sense of identity as well as their roles in social contexts they are working in. The past contexts of FE teachers often include former occupational experiences in a sector, which has a significant number of vocational-related programmes. Previous investigations of FE teachers by Gleeson (1981), Viskovis and Robson (2001) and Robson, Bailey and Larkin (2004) had not emphasised sufficiently the significant role of FE teachers’ previous industrial/occupational experiences in terms of their sense of identities and impact on pedagogic approaches. This presentation aims to cover both these areas in the social contexts they work in. In addition, this article is a timely addition to the on-going debate of FE teachers’ identities at the end of this decade and a start of an impending spending cut by the current coalition government.

The findings of the project offer a new understanding in the form of 'spectrum of social polarization' together with a definition of FE teacher identities. The five spectra of social polarization indicate complex inter-relationships of occupational FE teachers' identities from a small sample of eight. These 'spectra' provide a way of understanding how teachers may respond to social contexts in their professional (and personal) lives. These new understandings have implications for new teaching recruits to the sector e.g. in the area of teacher education, and/or existing teachers e.g. teacher development (CPD), institutional management, and policy-making.

Reference
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Lifelong Learning UK (LLUK). 2007. New overarching professional standards for teachers, tutors and trainers in the lifelong learning sector. London: LLUK.

Robson, J., B. Bailey, and S. Larkin. 2004. Adding Value: Investigating the Discourse of Professionals Adopted by Vocational Teachers in Further Education Colleges. Journal of Education and Work 17: 183-195.

Viskovis, A., and J. Robson. 2001. Community and Identity: Experiences and Dilemmas of Vocational Teachers in Post-School Contexts. Journal of In-Service Education 27: 221-236.
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	Title of presentation
	The Con/Lib-Dem coalition government and education: what they stand for, and implications for the FE and lifelong learning sector, and LSRN

	Summary  


	This presentation aims to actively engage and collaborate with conference participants in the light of the proposed cuts in education and training as determined by the Con/Lib-Dem government with the backdrop of global recession and the country's 'unacceptably high deficit level'. This Coalition (and to some extent the previous New Labour government) subscribing to the Neo-Liberalism tenets of the state seeking to create appropriate market conditions in order to reduce its over bureaucratic, inefficient and unproductive public sector (Harris 2007), has an added dimension of the 'big society'. 
 
The presenters will review the Big Society Neo-Liberalism (BS) concept from the perspectives of their involvement in the post compulsory and lifelong learning sectors. They will also attempt to investigate the BS concept and some of the Neo-Liberal approaches to education. These marketization approaches include: formation of 'greater freedom' education institutions (e.g. free schools and academies), personalized learning, and opening up of schools to private ownership and management (Hill 2010, and Robertson 2010). The fallout of these approaches in the forms of: growing inequality of wealth and income (Elliott 2010, Hill 2010 and International Labour Organisation) and “class war from above” (Hill 2010) has their social, financial and health consequences (Elliott 2010).
 
Invoking the ideas of “civic courage” as cited by Gramsci (Hill 2010) and “intellectual labour” by Giroux (1985), the presenters will use this forum to critique the BG approach of this coalition government and to engage the participants in a discussion for possible collaborative approaches/actions in order to increase the influence and voice of practitioners in the post compulsory and lifelong learning sectors. 
  
Reference
Elliott L. (2010) “Rightwing economic dogma has had its day” The Guardian, Monday 6 September, p 24.
 
Giroux H. (1988) Teachers as Intellectuals: Towards a Critical Pedagogy of Learning, Granby, Massachusetts: Bergin and Garvey.
 
Harris S. (2007) The Governance of Education: How neo-liberalism is transforming policy and practice, London: Continuum.
 
Hill D. (2010) “Class, Capital, and Education in this Neoliberal and Neoconservative Period” in S. Macrine, P. McLaren and D. Hill (eds) Revolutionizing Pedagogy: Education for Social Justice Within and Beyond Global Neo-Liberalism, New York: Palgrave Macmillan, p 119-143.
 
Robertson S. (2010) “Teachers Matter ...Don't They? Placing Teachers and Their Work in the Global Knowledge Economy” in S. Macrine, P. McLaren and D. Hill (eds) Revolutionizing Pedagogy: Education for Social Justice Within and Beyond Global Neo-Liberalism, New York: Palgrave Macmillan, p 235-255.
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	Title of presentation
	Stakeholders : Strategies in community (development ) teaching and learning



	Summary  

	Key words: learner; service user, stakeholder; CPD , Maslow; strategy, humamism, 

The new managerialism and  performance management  regimes have changed  teaching.  It has led to challenges for post compulsory teaching, especially where the learning  is delivered in ‘formal’ or  where accredited learning is delivered.  Social policy  changes and  the evolving knowledge-based  workplace led to the educational ideology which embrace instrumentalism.  This dimension of the humanist approach to teaching has in some ways led to ‘insular’  teaching practice with the student-centred ideology.   

Community development  practitioners  provide learning opportunities which usually  considers different  stakeholders.   This stakeholder  analysis provides an opportunity to identify possible collaborative  ways of working with other organizations.  These  can often enhance the learning experience of the learners  in addition to  contributing to the CPD (continuous professional development) of the  tutor.  The analysis acknowledges the social construction of learners  might  belong to one of  the 8 stakeholder characteristics  identified y by Nauheimer (2005).  Which expands on the Mitchell, Agle, Wood (1997)  stakeholder mapping  which depends on the combination of three characteristics – power, legitimacy, urgency. Where power  is the power of the stakeholder to influence the organization, Legitimacy is the relationship and actions of the stakeholders  that is desirable, proper or appropriate. Urgency  set by the stakeholder  which is critical and time sensitive for the stakeholder.
Teaching strategies underpinned by community development principles  tend to  align to more than one of (Scrimshaw’s, 1983 ) five  educational ideologies. In particular,  progressivism  - to meet  individual’s needs and aspirations that will support (their) personal  growth  and strengthen a democratic society.  The relevance of Maslow’s hierarchy of needs ( 1954) often considered (covertly) while achieving the learning objectives of the course.  Practitioners delivering community learning have challenges with securing finance and other resources along with a plethora of regulations which threaten third sector organisations’ independence.




	
	Collaborative relationships  have strategically become integral to the sustainability of community learning in its various forms delivered by charitable organizations. 

Implications for Practice/Policy

Collaborative working relationships can bring a dimension to achieving learning objectives both for accredited and non-accredited courses which may not have been considered during  lesson  planning . Teaching strategies can invest time exploring the benefits of doing stakeholder analysis . The professional reflection process can be used to identify how this has contributed to CPD. Of course, the risks should also be considered.

Theoretical concepts:

Stakeholder mapping: Power , legitimacy, urgency. Toward a Theory of Stakeholder  theory: Defining  the Principle of Who and What really counts, Mitchell, R.K, Agle, B, ; Wood, D. J,1997

Education ideology/Progressivism:  Democracy and Education, Dewey, j (1966)

Learning development/Motivation: Motivation and personality, Maslow A, H (1970)

CPD: Learning from Continuing Professional Development, MAprtonez, P (1999)

Stakeholder theory: Change management  toolbook, Holger, N, 2005.

Community Development Framework and values: Federation of Community Development, 2009.

Educational ideologies: Purpose and planning in the classroom, Scrimshaw, P (1983) 
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	Title of presentation
	Making it happen: the benefits of project management for action research

	Summary  


	 In this session the presenter will highlight the benefits of using project management approaches to support action research, thus combining good practice from education and commerce.

Project management approaches help you to plan, monitor and control work in effective ways. This helps maintain focus and momentum and ensures that benefits are realized and lessons learnt at key points in the action research process.

During the session, the presenter will spend 20 minutes sharing the benefits she found in using these approaches to deliver a large action research project in the FE sector. There will be time for questions at the end of the presentation. This session would be of interest to those setting up action research projects and also individuals completing their own action research.
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	Title of presentation
	The Take Part approach to active citizenship learning 



	Summary  


	The Department of Communities and Local Government, (CLG), through the Community Development Foundation (CDF), has commissioned a three year, £8.7 million programme of support for active citizenship and learning entitled ‘The Take Part programme’. 18 pathfinders across England are working to build the skills and confidence of local people so that they can pursue civic activism and community leadership, support people and organisations in overcoming barriers to increased participation, and raising awareness of  and subsequently supporting people in to lay governance roles. 

The presentation will outline key findings from CDF’s evaluation of the Take Part programme, followed by a practical example from one of the pathfinders, WEA, about their Take Part work in the adult learning sector.

The presentation will begin with an introduction to the programme, followed by an account of the methodology used in the evaluation. 

The interim evaluation shows the programme has built people’s knowledge, confidence and skills. This is leading to increased levels of both civil participation and civic activism, with people better positioned to influence decisions affecting their local area, as well as progressing in to a range of voluntary and lay governance roles, becoming magistrates, councillors and school governors. The presentation will outline and explore the impact of this work in more detail. 

Pathfinders achieve these results using elements of community development and active citizenship for active learning. Activities are developed in response to the needs and concerns of local people, delivered informally and flexibly. This is particularly important learning for those seeking to enable marginalised groups to engage in active citizenship, and thus has implications for both policymakers and practitioners. 

This distinctive approach and impact will then be practically illustrated through a case study by the WEA of the ‘Train the Take Part Trainers’ work they do. WEA have developed and delivered training for local people to be trainers in active learning for active citizenship, aiming to  generate a national body of trainers who can deliver Take Part learning programmes across England. This activity has demonstrated real value in providing such learning opportunities by empowering local people to be trained as trainers themselves. 

The presentation will conclude with a reflection on the key learnings from the programme and the way forward in to the New Year.  
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	Title of presentation
	Enterprise, action, resistance, reflection



	Summary  

	Enterprise education has shared and unique challenges both in delivery and curriculum design.  This paper aims to explore some of these challenges and work towards solutions.  Key issues discussed include developing more meaningful group working; enhancing students’ ability to deal with ambiguity; encouraging risk taking amongst students and championing and embedding reflection.

This paper draws on practitioner experience, action research and literature to explore the possibilities enterprise as an academic subject has to offer in terms of enhancing students’ ability to work in groups, to cope with ambiguity, to measure risk and to develop critical reflection.  Each of these areas is considered in term with empirical evidence drawn from students own reflections.

The workshop will be divided into 15 minutes of contextual introduction followed by 15 minutes of facilitated discussion on possible solution to these challenges.
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	Title of presentation
	Surveillance and normalised practice: the use and impact of graded lesson observations in Further Education colleges 



	Summary  


	Observations of teaching and learning (OTL) have emerged as an important strategy in the reform agenda to develop the professional skills and knowledge base of FE tutors in recent years. This paper examines the practice of graded OTL schemes, which have become the linchpin of colleges’ quality assurance (QA) systems nowadays. Such schemes are intended to assure and improve the quality of teaching and learning. However, little is known about their impact on the professional identities and practices of the FE workforce. This paper reports on some of the findings to emerge from an empirical mixed-methods study conducted in ten colleges situated across the West Midlands region of England. 

The paper starts by providing the policy backdrop to how and why OTL has emerged as an important element in QA systems of teaching and learning in the sector over the last decade. As part of this discussion, Ofsted, whose role in shaping FE policy has markedly increased in recent years, is identified as the principal hegemonic force behind the development of this practice in colleges. The paper then moves on to presenting an overview of the study in which the research sample, context, methods and rationale are outlined. 

This is followed by a brief discussion of the theoretical context in which it is situated. Discussion centres on the work of Foucault (1977) and explores his notion of ‘disciplinary power’ and related mechanisms of normalisation and surveillance, combined in the procedure of the ‘examination’, which can be seen as a metaphor for graded OTL in the context of this study. Initial analysis of the data reveals how graded OTL has become custom and practice in colleges but has also developed into a form of what Foucault refers to as ‘hierarchized surveillance’ where practitioners are ‘perpetually supervised’ (1977: p. 177). There are parallels to be drawn between its use and Foucault’s notion of the examination as ‘a normalising gaze, a surveillance that makes it possible to qualify, to classify and to punish’ (op. cit., p. 184). That is not to say, however, that it has met with little resistance or a sense of acquiescence on the part of the FE workforce. On the contrary, the views and experiences of this study’s participants illustrate that it remains a contested practice fraught with contradictions and tensions for staff at all levels working in FE colleges. 
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	Title of presentation
	Would the first witness please take the stand: Experiences of Disabled People in Education.

	Summary
	Disabled students continue to be under represented in post-compulsory education. Improvements have been made since the introduction of the Disability Discrimination Act, yet the everyday experience of disabled learners shows that there are still changes that need to be made. It is important that the often silent disabled learner voice is heard but this has been hampered by a lack of resources that explore this perspective in a way that genuinely captures the experience of disabled learners. This project seeks to address this imbalance and provide a forum to promote the voice of disabled learners. 

Disabled learners describe on film, issues that impact on how they access, participate and engage with learning. Their testimonies are captured as they talk to each other and the interviewer who is himself disabled. In response to being given the opportunity to take the stand, disabled learners talk candidly, often for the first time, about a range of key issues that challenge the viewer to change their understanding in relation to disabled learners and identify changes that they need to translate into practice.

Learners describe a variety of challenges that they face including admissions systems that make it difficult to disclose support needs, paperwork and application procedures that are sometimes inaccessible and time consuming and assistive technology not being available when they start their course. They describe the strategies that they have used to overcome many of these difficulties and suggest systemic changes that might improve how services need to be developed. This perspective identifies a range of changes that need to be implemented so that disabled people are fully included within education. Disabled learners also describe positive experiences and this serves as a model of good practice for others to experiment with.

The impact that the film has on changing practice is a key consideration and this is being evaluated in collaboration with other institutions. The key aim is to develop attitudinal shifts that translate into behavioural changes within the classroom itself. In order to achieve this aim, the film will be shown to trainee teachers who will be asked to complete an evaluation film before and after watching the film. A further questionnaire and observations to identify the longer term impact that this film has in achieving its stated aim.




	
	The film is being developed and evaluated primarily as a resource for teacher training. It may however be expanded for use as a training resource for all teaching staff.  Participants at the workshop will be asked to evaluate the film and this feedback will be used in developing the film. They will be able to sample the film and discuss the key learning points from each clip. Participants will be asked to identify a key change that they plan to make as a result of seeing the film and discussing the issues raised. This experience will enable them to learn from the film but also understand how the resource will have an impact on practice.
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	Title of presentation
	Using effective feedback to enhance the achievement of vocational business students in an FE college (Action research)

	Summary
	Student achievement is a major strategic issue influencing policy decisions in further education because is closely linked to funding.  This tends to exerts pressure on teachers to ensure that students achieve the right qualification.  The study was carried out to establish how effective feedback influences the achievement of vocational business students. 

The level of achievement of vocational students is lower compared to their academic counterparts.  Most students enrol on vocational courses because they have not acquired enough GCSE grades to proceed on to an academic programme. According to Davies (1999), vocational courses tend to attract students with lower academic results but have value for students in preparing them for the transition from school to the workplace. Also, the level of achievement and aspirations of some of these students are already low even before they embark on a programme. 

This paper would be based on the results of an action research carried out in a further education college to examine the impact of effective feedback on the achievement of vocational business students.

Feedback is an essential component of the assessment for learning programme and I believe that if managed effectively, it would make a significant difference to the studies department.  

Lecturers in the college where the study took place are aware of the importance of feedback as part of their initial teacher training programme and ongoing professional development.  One of such training: Assessment for Learning was conducted by Dr Cheryl Jones but the focus of the research was address feedback from the prospective of the students.

Teachers are now seen as facilitators, there is a shift from teacher to student-centred learning. Another reason for conducting the research is because  students in the department identified this as an area for improvement during the college’s recent OFTED inspection,  (OFSTED report, 2010, p.7)
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	Title of presentation
	The impact of collaborative working when used to improve Community Cohesion and personal development/empowerment

	Summary  


	Presentation to include the work carried out by the Learning Community project since it’s inception in 2005 geared towards social and community cohesion, tackling worklessness and the reasons behind and personal development and empowerment within the community. Followed by statistical evidence from a variety of sources inc strategic partners, funders and community members/learners.

Key findings to include numbers returned to work, qualifications gained, debt problems eased, addictions tackled and reductions in crime numbers.
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	Title of presentation
	Practitioner feedback and recommendations on promoting change through practitioner led action research in the field of mobile learning

	
	The presentation will initially briefly describe LSN’s Mobile Learning Network (MoLeNET, www.molenet.org.uk) programme. MoLeNET is a very large scale mobile learning initiative, which is jointly funded by the LSC (now the Skills Funding Agency) and participating English colleges and schools. The aim of MoLeNET is to support those taking part in introducing and embedding mobile teaching and learning in their institutions, by providing technical, procurement and project management support, in addition to systems and tools, networking opportunities, pedagogical advice and guidance and research and evaluation. MoLeNET is now in its third year, having involved 147 colleges and 37 schools, and over 30,000 learners and 6000 teaching staff. MoLeNET defines mobile learning as ‘The exploitation of ubiquitous handheld technologies, together with wireless and mobile phone networks, to facilitate, support, enhance and extend the reach of teaching and learning.’ 

The presentation will then go on to describe why practitioner led action research was chosen as the main research tool to investigate impact and change. MoLeNET is extremely varied in that each project involved (either a single college or a consortium of colleges or colleges and schools) has used different technologies in different ways to support a range of learners studying various subjects at different levels and in different contexts (e.g. in the classroom, out in the field, in workshops or in work places). For this reason, and also to promote ownership, relevance and a continuous cycle of improvement, and so hopefully sustainable practice, practitioner led action research was chosen as the main research approach. MoLeNET define practitioner lead action research as ‘A research approach with the fundamental aim to help professionals (teachers, managers) to improve practice and to  understand change processes.  Using a cyclical process to diagnose issues for investigation, plan research strategies, implement, review and reflect upon findings.’     

Next the presentation will explain how LSN have gone about training and supporting the practitioners in their research and how evidence has been collected and evaluated. Challenges in this process will be discussed, and implications for future work identified.




	
	Feedback and reflections on the action research process have been collected directly from practitioner researchers involved in phase 3 of MoLeNET (2009/10) and a discussion of this will form the second half of the presentation. Challenges faced by the practitioners, and how these were addressed, will be

examined, including:

· Managing research across multiple partners or departments in a single college

· Sharing research responsibilities

· Effective communication

· Maintaining a high profile for the research

· Ensuring emerging evidence is shared with other practitioners and management staff

· Developing appropriate research tools

The presentation will finish by identifying the benefits of practitioner led action research in MoLeNET 3, as reported by the practitioners, and the impact the research process itself has had on the institutions and people involved. Benefits include greater institutional change, better embedding of mobile learning, and greater senior management support for mobile learning, as well as numerous benefits such as improved clarity surrounding the project and better representation of impact and feedback from project participants. Implications and recommendations for future work will be drawn.
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	Title of presentation
	Usage of Skype technology to Improve Dissertation and Project Supervision;. A Case Study with Policy Recommendations

	Summary
	This paper utilises action research to improve the process for postgraduate level dissertation/project supervision and the usage of Skype technology to improve this practice. Carr and Kemis (1986) describe action research as being an attempt to improve practice through its understanding and thus improve the situation of the practice. The author proposes that supervision of students during dissertation/projects is problematic with regards to geographic location on which Eley(2005) has written and presents a case study for how technology can enable improvement and flexibility. 

There are several factors contributing to which Beasley and Taylor(2005) highlight, however, the focus of this paper is that often the period for students to plan and write their dissertations/projects presents location difficulties for which technology can deliver a solution. 

The timetable in many HEI's follows the pattern of a Research Methodology module from Easter at the end of which students research the issues agreed for their dissertations/projects.

Many HEI academics take holidays during this period ( as well as administrative staff and are encouraged to do so ) and thus consistency of supervisor can not be guaranteed. Thus, supervisors are recruited from external  staff or most commonly PhD students in the role of GTA's (General Teaching Assistants).

This situation is compounded with international postgraduate level students, (of whom many are recruited to programmes as they offer premium fees to the HEI) and find the UK too expensive at the end of their studies so return home. Additionally, often their research subject is based in their home country so research must be conducted abroad.

This paper investigates and analyses a case study in  Essex Business School, University of Essex, in which the supervisor augmented usage of email, telephone and face to face consultation with Skype to give feedback and enhance the practice of dissertation/project supervision to both UK  based and international students.

The methodology of the research is qualitative using observations collected through interview of the postgraduate administrator, the full time academic with responsibility for masters level students, and 2 supervisees. 

Also questionnaires to a number of HEI's on the design for their dissertation supervision of postgraduate students has been conducted via email and telephone.




	
	Finally, a range of literature has been reviewed including QAA Academic guidance, support and supervision reports (2004).

The implications for practice found from this research suggest that the use of Skype is a positive addition to supervisory tools and looks at other online usage such as social networks to conduct research.

The policy implications are therefore broad and could advise other HEI's, particularly within the authors present field of part time mature students at Birkbeck College, UOL ,to improve technological supervision for issues of work/ life balance rather than just location. These will be considerably enlarged in other HEI's in which the move from full time into part -time provision is promoted.
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	Title of presentation
	Developing Practitioner-Led Measures in Further Education 



	Summary  


	This workshop seeks to explore the nature of performance measurement in Further Education and how FE practitioners can better inform the use of appropriate measures.

In learning and skills, the policy debate in recent times has focused on what it means to create a demand-led training system. In turn, this has lead to greater levels of discussion around how we empower stakeholders and take control back from the centre.  Yet, despite the rhetoric, there is still a perception in some quarters that practitioners do not offer enough impartiality to quality assure their own provision.  This workshop will seek to explore whether this perception is well founded and what we can do to ensure the practitioner voice is heard when it comes to measuring quality effectively.

The workshop will present key initial findings from a research project being conducted by the City & Guilds Centre for Skills Development (CSD), in partnership with AoC, ALP, the 157 Group and the Talent Foundation.  

This project has been tasked with investigating two interconnected hypotheses:

1. Involving practitioners more directly in the design of performance measures enhances their cost effectiveness.

2. The system of performance measurement works better for all stakeholders when it is led by practitioners, rather than policy makers.

In this session, we will share our learning from the first phase of research – an in-depth literature review and stakeholder interviews to understand how performance measures are devised and how practitioners are involved in both the design and implementation of quality systems in other countries and other publicly funded sectors.  We will then go on to explore with the audience how they perceive these findings and whether they believe there is a better, more practitioner-led model that could be adopted by the UK FE sector to measure performance.




	
	The research (which is currently underway) has taken an innovative approach in that it looks at what we can learn not only from international comparisons but also from other sectors in England that draw down public money, e.g. the health service, police forces and higher education.  

This review has also identified an apparent gap in the literature – there is a lack of research that considers the design and delivery of performance measurement systems from the perspective of practitioners.  

The next phase of the research will be to put the research findings into practice by analysing and testing whether the good practice from the international and sectoral comparisons can be informed and then used by FE practitioners to create a better, more cost-effective model for measuring performance in FE.  This will then provide clear messages to policy makers on better approaches for quality assurance and quality improvement.

This project is a valuable contribution to the debate on quality, self regulation and measuring outcomes. This will be an early opportunity to hear about our initial findings and for the audience to explore them from their own perspective, thereby adding their voice to the project which is due for completion in 2011.
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	Title of presentation
	Uncovering Hidden Learning - Informal Learning within Virtual Social Learning System

	Summary  


	Despite the pervasive nature of informal learning within formal education, informal learning continues to have the spotlight moved onto it and away from it as its importance is recognised and then forgotten. The literature tends to frame informal learning, formal learning and non-formal learning as discrete activities and such a view fails to take into account the interconnections between them. Web 2.0 virtual social learning systems offer ways in which opportunities for informal learning can occur, often as a means of supporting formal education. With social constructivism being widely accepted as a theory for teaching and learning it is surprising how little is understood about learning in virtual social learning systems.  

In this paper four case studies are presented to illuminate the power of virtual social learning environments in supporting informal learning and peer learning and challenges associated with its use in formal education. Although tentative because of the scale of the study, data from this research points to an inverse correlation between the opportunities for face-to-face communication and use of the virtual social environment. Suggestions are then made as to the possible role of a virtual social learning system within formal education.

This project is supported by Blackpool & The Fylde College along with LSIS (Learning Skills Improvement Service) and the IfL (Institute for Learning) and was one of their first Research Development Fellowships.
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	Title of presentation
	Burning Issues for Prison Educators:  Opportunities for change within prison regimes

	Summary  

	This presentation will focus on a research project that explored the role of the prison educator and sought to identify the specific knowledge, skills, values and attitudes that a teacher requires to be effective in secure educational settings.  The research involved interviews with focus groups in four different prisons in the West Midlands.  One purpose was to use the findings in the development of context specific CPD and an Offender Learning specialist DTLLS framework.

The findings pointed up the specific demands of the prison context:  resources are an ongoing challenge and use of IT is circumscribed; the participants spoke of the necessarily high level of ‘people skills’ needed to deal with the wide variety of learner characteristics; CPD was available but its impact on improving the education experience for inmates was extremely limited due to security.  
Teachers felt remote from outside FE settings and the patterns of working increased their sense of isolation.  Findings also included the wide diversity of routes taken by participants into offender learning and a range of perspectives on the impact of Prison ‘regime’ and of target and output constraints on offender learning – despite the individual cultures of each prison.  

While these FE technologies were seen to militate against holistic approaches and to contribute to the fragmented nature of the offender curriculum, positive opportunities were also voiced.  Teachers were regarded as holding an ‘in-between’ status typically not being viewed as ‘uniformed staff’ – this was also voiced by participants as having to serve two ‘masters’: the prison and their college employer.   

In order to analyse the data, we have used the Bourdieusian notions of habitus and field.  In secure settings, the ‘regime’ or custodial habitus is seen to take priority over educational values and principles.  This seems to impact negatively on the rehabilitative possibilities of offender learning.  Third Space Theory (Bhaba 1994, Wilson 2000) however, suggests that even despite these constraints offender learning can still allow for rehabilitative and transformative educational practices and make personal development possible.  Participants talked about the rewards of the work and the possibility of transforming inmates’ lives.
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	Title of presentation
	‘Joined up working’ – A collaborative approach using University tools to support HE in FE practitioners and their learners.



	Summary
	This presentation focuses on the ways in which practitioner led research has contributed to the development of technological tools to support HE in FE teaching and learning. Working within a large Higher Education in Further Education partnership can be a rewarding experience, yet can pose challenges in aligning systems and resources between institutions to enhance the student learning experience. As Littlejohn(2003) identifies new technologies are beginning to transform how higher education is organised and delivered both on campus and at distance but implementation must be managed with clear  objectives agreed by  stakeholders.   

Garrison (2008) argues that  ‘blended learning in higher education provides a vision and a roadmap for higher education faculties to understand the possibilities of organically blending face 2 face and online learning for engaging and meaningful learning experiences’. This can only be possible due to the implementation of appropriate technologies to support curriculum delivery. The Foundation Degree (FD) learner profile is often those who are returning to learn or engaged with employment and who choose to study in addition, so time and opportunity to study in addition to face to face is paramount.  To achieve this and meet student needs FD’s are supported and co-delivered through blended learning mechanisms, such as the virtual learning environment, e-portfolio tool and other Web 2.0 tools via blogs, wikis and m-learning.  

To manage and implement university tools to partners to overarching needs of stakeholders need to be identified. Collaboration and communication are paramount when defining stakeholder responsibilities by level. It demonstrates the need for staff and student support by the host institution and college signposting the key stakeholders. Ultimately the University is providing and therefore paying for the system whilst the college delivers programmes directly to the learners. This demonstrates the University’s commitment to its partner provision as it ensures that systems are available and accessible for all its students regardless of campus location.  


	
	The student, as always, is of key importance and staff need to be supported sufficiently to be able to support learners. Initially, some staff can be hesitant with technological change and see this as’ another system ‘.  Appropriate training and online user guides are produced for both staff and students and continual support is crucial to successful implementation.  Working with colleagues to identify ‘e- champions,’ who would act as advocates between the college and university is essential.   Training is co-delivered by the college and university staff demonstrating collegiality and a united approach.

Working collaboratively with staff to enhance practice implementing tools to support their teaching and learning ultimately supports the enhancement of the student learning experience. This paper identifies key issues when devolving University tools across dispersed networks and the methods employed to ensure successful outcomes. 
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	Title of presentation
	Discourse and Practice in Adult Literacy Teaching



	Summary
	What follows is the abstract from my thesis that sets out the aims, theoretical framework, methodology and hints at findings and further research.

What I would need to include also is the rationale for my work- and implications for policy and practice which is embedded within the conclusions/discussion: 
The aim of this research is to explore the discourse upon which adult literacy policy is based in England in order to analyse how it may have impacted on curriculum construction and practice within adult literacy teaching, together with a consideration of the relationship between practitioner habitus and the enactment of the curriculum within a complex heteronomous field site that is adult literacy teaching.  It begins by offering definitions of key terms such as discourse, habitus and enactment by way of clarification to ensure that their use is understood in this context, before setting out the theoretical framework, methodology and analytic framework. This thesis draws heavily on the work of both Bourdieu and Grenfell in order to apply a three level analytic approach to the study of how adult literacy practitioners in England have engaged with and enacted the adult literacy curriculum developed as a result of the Skills for Life Strategy in 2001. This study examines adult literacy teaching as a field, taking into account how far it can be considered either as an autonomous or heteronomous site, together with an analysis of the power relationships that exist within that field and a consideration of how policy might impact on institutional practice. These two levels of analysis are used in order to help understand and explain the practice of adult literacy practitioners as they engage with competing discourses and educational policies. The thesis  employs an ethnographic approach to the study of 4 individual practitioners to construct critical case studies that are used to examine whether habitus, or more specifically pedagogic habitus, influences how far they engage with or enact the Adult Literacy Core Curriculum, as a policy document, in their classroom practice. The findings suggest that, in the case of my sample teachers, although practitioners may hold particular beliefs and attitudes that could be deemed their personal habitus, it is the nature of their training and prior teaching experiences, that constitute pedagogic habitus, together with the influence of institutional practices,  which has a more powerful normative effect of their classroom practice. The thesis ends with speculation about the future of Skills for Life as a field  with the introduction of Functional Skills in 2010, and whether a similar approach could be employed at a later date to examine its impact on pedagogic habitus of current literacy teachers. 
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	Title of presentation
	HE in FE – strategic options and operational challenges



	Summary  


	Colleges of Further Education have delivered programmes of Higher Education for many years, responding to the requirements of employers in their area and the needs of students not served by other institutions. The role of Colleges in providing these opportunities for the development of higher level skills is gaining wider and well-earned recognition. 

Our research presents what we believe to be the first major overview of the issues and challenges facing Colleges as they develop this vital role. It is a large-scale review, covering more than 25% of all colleges providing HE in FE, including specialist institutions such as land-based and art and design colleges. Whilst the majority of our respondents were medium to large volume providers of HE, we also included colleges with relatively low numbers.  

We set out to capture the views of a range of stakeholders and to do so in sufficient numbers to establish both a firm evidence base and a series of benchmarks for any future study of HE delivered in an FE setting. Using the three general lines of enquiry, “Mapping the territory”; “Identifying the issues”; “Developing the strategy” we contacted 80 providers of HE in FE and had either face-to-face or telephone discussions with 66 lead college staff. We also looked at the HE strategies developed by FECs. Working with the Institute for Learning we obtained the views of more than 3,000 HE in FE teaching staff and complemented this by a similar on-line survey of over 800 students who were pursuing their HE in FE. We also spoke to a number of Regional Development Agencies, Sector Skills Councils and Lifelong Learning Network staff to obtain the perspective of a range of external agencies. As a result we have accumulated a large volume of information about HE in FE. 

The participants contacted in the course of this project are unanimous in their view that HE in FE is a respected and credible part of the HE landscape. This could provide the foundation for a series of innovative responses to support economic recovery and sustain wider participation in HE. 




	
	At a time when education budgets are under significant pressure, Colleges have the opportunity to show that they can provide locally accessible, good quality and cost effective higher education.  We hope that our research will stimulate discussion and debate on how that can best be done. In doing so it will also generate wider recognition and respect for the role that higher-level vocational skills can play in the success of the businesses which encourage them and the lives of the individuals who achieve them. 

The provision of higher level skills, delivered through a variety of means, is seen by many as a crucial component of both the college offer and national need and our research provides evidence that such a view is not without foundation. However, for this to happen, the evidence available to us suggests that colleges must focus their efforts in several key areas.  These will be explored in the workshop presentation.
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